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Abstract 
Problem Statement: In their recent monitoring report, UNESCO (2010) and UNICEF (2011) point out to adolescents as a worldwide age 
group at risk of being left out of school and with insufficient learning skills to realize their potential, which severely impede on their 
“economic self-sufficiency, and stable and gratifying personal relationships. The narrowing opportunities, the uncertainties in Romanian 
society and the economical depression impede on adolescents’ chances and increase the pressures on them to meet social requirements. 
Purpose of Study: Our study analyzes: (1) how adolescents understand the process of becoming an adult in Romania, and what criteria 
they have for it; (2) explore how a combination of psychological factors can interact with school adaptation to set the stage for the transition 
to adulthood.  
Research Methods: Sample consisted of 874 adolescents. The outcomes were measured using a questionnaire based on Arnett’s survey 
and SSP (Bowen,  Rose & Bowen, 2005), which was completed and adapted in Romania by the research team.  
Findings: Results indicate that 1) Romanian adolescents at the end of high-school consider autonomy on the top of their rankings to define 
adulthood, in similar ways as their fellows in the US;  in preparation of adulthood, most important criteria include: financial and personal 
independence from parents. On the other hand, there are many differences in the rankings of these groups, mostly in the perceptions of 
future roles; (2) individual cognitions, school adaptation and educational attainment, hope in the future and overall quality of life are 
important for the transition period.  
Conclusions: The specific stage of emergence from adolescence to young adulthood requires a reexamination of its factors, taking into 
consideration the interaction of social cognitions and optimism, about future career, relationships, finances. 
 
© 2012 Published by Elsevier Ltd. Selection and/or peer-review under responsibility of  Dr. Zafer Bekirogullari of  
Cognitive – Counselling, Research & Conference Services C-crcs. 
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As recommended by the interactional-ecological life-span perspective, we shall explore how constellations of 
individual factors and concepts related to future interact with factors of school adaptation and contribute to set the 
stage of a successful transition from adolescence to young adulthood. In their recent monitoring report, UNESCO 
(2010) and UNICEF (2011) point out to adolescents as an age group worldwide at risk of reaching the edge of 
school-life with insufficient skills to realize their potential. Education being the primary activity of adolescence, 
school-success at the end of high-school can shape the access to self fulfillment projects: further education and/or 
employment. The uncertainties in Romanian society and the economical depression affect adolescents’ perceptions 
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on their chances and increase the pressures on them to meet the highest levels of school requirements. Andrew et al 
(2006) show how important it is to reveal the role of the ‘‘inner side’’ of the process of transition to adulthood, 
meaning the way young adult can reflect on their own becoming as adults. Changing the traditional view (Chisholm  
& Kovacheva, 2002) that transitioning to adulthood is best described by graduation from school, starting work, 
leaving parental home, establishing own home, marriage and becoming a parent, Arnett (2000) highlights the 
importance of feeling adult, the exploration of possible identities concerning relationships and career, individualism, 
instability, hope in the future and belief in opportunities.  Arnett’s concept of individualism would better correspond 
in our opinion to describe a natural tendency of youth towards autonomy and independence. In Romania there has 
been the study of Nelson, who visited the optimism and future orientation of emerging adults, and the study of 
Negru, SubĠirică úi Opre (2011) who looked at the differences in adult role perceptions  between a goup of young 
adults who were employed and a group of  university students. Both researches noticed that in Romania, as well as 
in the US and in other parts of the world, patterns of thinking about maturity and transition to adulthood are 
changing, meaning the growing tendency to individualism. 
In this conceptual framework our study analyzes how adolescents construct and understand the process of 
becoming an adult in Romania and what criteria they have for entering adulthood. It also  explores how a 
combination of psychological factors and school adaptation (as described by Bowen, Rose & Bowen, 2005); 
Haragus, Roth & Damean, 2010) can differentiates between the transition plans of adolescence towards young 
adulthood.  
Methods:  In our endeavor to collect the opinion of young people stepping into adulthood, we addressed a survey 
to 940 students in their last grade of high-school, who legally just stepped in adulthood, covering Bucharest and 6 of 
the 41 counties of Romania. Students were informed about free consent and finally we got 878 respondents 
(covering 93.4% of the initial sample). From this pool, 52.7% were girls and 47.3% boys. The questionnaire we used 
is comprised of scales of the School Success Profile (SSP), a powerful and comprehensive assessment tool for 
middle and high school students, providing school, class and individual profiles of social and individual factors that 
influence school performance (Richman & Bowen, 1997; Haragus, Roth & Damean, 2010). It comprises the scales 
for Physical health; Self esteem; Hope in the Future; Social support use; School Adjustment and Grades). We also 
included the Illusory Optimism Scale (authored by Weinstein), version adapted in Romania by A. Vincze (2009) for 
high school students. Self-esteem was measured by SSP based on items of the Rosenberg self esteem scale. The 
questionnaire also included the scale of Arnett, to study emerging adulthood. 
Findings: 1. In order to understand the specificities of transitioning from adolescents to adulthood in Romania, 
we compared the criteria used by youngsters in Romania and in the US.  The results indicate that the rankings used 
for the markers offered by the survey by US and Romanian adolescents to define adulthood are largely different (see 
table 1, where we compare our results with those of a study by Arnett, 2001). All the same, respondents in both 
studies rated accepting responsibility for one’s actions with the highest ranking, acknowledging that autonomy is an 
essential criterion of adulthood. Financial and personal independence from parents is another criterion seen 
similarly by Romanian and US respondents. The Family Capacities subscale (specifying capabilities for keeping a 
family safe, running a household, supporting a family financially, and caring for children) was also highly rated in 
both studies. Different from the US findings, the Romanian high-school students were somewhat more favorable to 
ranking biological markers like baring children (66.5%, ranking 22, compared to 53%, as rated by the US 
adolescents and 43% as rated by the US young adults). Similarly to the US sample, in Romania the item starting 
sexual life had one of the lowest ranks (49.50%, ranked 36 out of the total 42 items), though percentages per-se were 
much higher than those reported by Arnett (2001). The 12th grader’s sample of Romanian high-schoolers endorse 
generally higher percentages to most of the items, showing higher agreements in the sample, compared to both the 
US adolescents and the transitioning  adults, at most of the items. It might be related to the special moment of the 
survey administration, just before the maturation exam at high-school ending. It is a time for more intense self 
reflections of students, when they are especially stressed and struggle to measure up to their own expectations, but 
also to that of their families, their schools and significant others, or  eventually, turn against them. More detailed 
analysis will follow in further publications.  
2. To explore how a combination of psychological factors can interact with school adaptation to set the 
stage for the transition to adulthood. A criterion of transition to young adulthood is having a concept for 
continuing education, meaning the belief in the opportunity of continuing to study. In our sample of 878 
respondents, 82.3% said they want to continue their studies, 6.1% do not, and the others did not know. Among 
those who would like to continue their studies, 15% imagine to work in a period of a year and 37.4% to work 
and be a student in the same period. Among those who say that they do not continue their studies they imagine 
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they would soon start work (64%.3%) or be unemployed (7.6%). Interestingly, it looks like almost one quarter 
(23.6% of these respondents who say that they do not want to continue to study answer differently at another 
question, saying they they imagine that in a year they would be working and become a student too, and other 
4.5% imagine they will be dedicated students. It looks like respondents are somewhat inconsistent, showing that 
they are only postponing the continuation of their studies, probably leaving the decisions to a later date, when 
their social status would change. Among those who say they do not plan continuing their studies 7.6% think 
that they will be unemployed, compared to those who plan continuing their studies, among whom only 2.7% 
think they will be unemployed.  
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Table 1. Arnett’s adulthood criteria best rated by Romanian 12 graders and US andolescents and youngs 
The Romanian 12th graders N=874. The US sample were 519 respondents in a midsized Midwestern 
community, including 171 adolescents (aged 13–19), 179 emerging adults (aged 20–29). Based on Arnett, 2001 
 
Arnett’s criteria 
% in the 
Romanian 
12th graders 
% in the US 
adolescents 
% in the US 
youngs 20-29 
Accept responsibility for the consequences of your actions 97.20 87 93 
Settle into a long-term career 83.10 34 27 
Capable of caring for children (woman) 82.80 61 39 
Capable of financially sustaining a family (man) 81.90 59 54 
Use contraception if sexually active and not trying to 
conceive child 80.70 59 61 
Avoid using illegal drugs 80.00 57 65 
Avoid drunk driving 79.30 50 51 
Decide on personal beliefs and values independently of 
parents or other influences  78.30 73 83 
Learn always to have good control of your emotions 77.90 63 53 
Capable of keeping family physically safe 77.50 73 62 
Finished with education 77.30 34 20 
Capable of caring for children (man) 75.50 53 47 
Capable of financially sustaining family (woman)  75.10 43 39 
Drive an automobile safely and close to the speed limit 75.00 32 35 
Financially independent from parents 74.80 69 72 
Capable of running a household (man) 72.20 59 60 
Capable or running a household (woman) 71.60 68 62 
Establish a relationship with parents as an equal adult 71.20 74 73 
Avoid committing petty crimes like shoplifting and vandalism 70.50 63 70 
To become less selfish and care more for others  69.00   
Have no more than one sexual partner 68.30 33 32 
Capable of bearing children (woman) 66.50 53 43 
Purchased a house 66.20 20 9 
Capable of fathering children (man)  66.10 60 48 
Capable of keeping family  
physically safe (woman) 65.20 59 53 
Employed full-time 63.90 39 30 
Avoid using profanity/vulgar language 63.40 19 23 
Avoid becoming drunk 63.30 23 27 
Capable of supporting your parents financially 61.90   
Committed to a long-term love relationship 57.90 17 10 
To own a car 55.60   
Reached age 21 55.60 34 34 
Make lifelong commitments to others 55.10 33 39 
Reached age 18 51.90 40 50 
Have had sexual intercourse 49.40 22 14 
Obtained driver’s license 48.60 49 33 
No longer living in parents’ household 48.00 57 61 
Married 46.90 13 10 
Have at least one child 43.20 9 7 
Not deeply tied to parents emotionally 41.60 25 17 
Grow to full height 32.10 35 30 
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Looking at the statistical relationship between school adaptation (as measured by the SSP scale) and the Hope in 
Future (optimistic) attitudes of the respondents, we found a significant Pearson correlation (p<0.003), but regression 
shows that positive illusion, as a predictor variable has a week influence on school adaptation (as a dependent 
variable, covering 1% of the variance ( at p<0.003). The SSP scale of optimism has the same low power on school 
adaptation, covering another 1.4% of the variation, at  p<0.001). We interpret this as an argument that optimism is 
not a sufficient factor to shape good school adaptation by adolescents. Looking at math and maternal language 
results as predictors of optimism, we found that the maternal language predicts 2.6% ( p<.01) and math explains 2% 
of the respondents’ hope in future. Looking at the interaction of these two factors, we found that together they 
predict  6% of the Hope in the Future of youth. To see the importance of more mental health factors in preparation 
for adulthood, we also looked to the role of self esteem in the results of Hope for the Future. We found very high 
predictive power  (18%, p=0.000).  
Conclusions Our study confirms that successful school experiences of adolescence and their capability to form 
positive life-projects contribute to setting the stage for a more hopeful transition to adulthood. The factors we tested 
in this study are only a little part of the effects measured by our research team, which will proceed to further 
analysis, from optimism and future optimism to anxiety, depression, family cohesion and support, educational and 
socio-economic status of the family etc. We have found both similarities and differences in Romanian and US 
youngsters’ understanding of adulthood, which support the need to contextualize life-span studies, but also shows 
the generally common generational struggles in any society. This does not mean that social and demographic factors 
have a looser influence on the success of the transition process. On the contrary, optimism, cognitions and other 
such subjective factors only explain only a part of the variability of the stage created by adolescents for the entrance 
in mature life, so our research will be followed by other steps to reveal the role of demographic factors in transitions. 
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